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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as fge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivads with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

_ 4 Elementsakools (includes K-8)
_ 1 Middle/Junior higtheols

1 High schools
0 K-12 schools

6 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[X] Suburban

[1 Small city or town in a rural area

Category that best describes the area whersctio®l is located:

3 Number of years the principal has been inhiegosition at this school.

Grade # of # of Females| Grade Total
Males

PreK 0 0 0
K 0 0 0
1 0 0 0
2 0 0 0
3 62 43 105
4 47 45 92
5 41 47 88
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 150 135 285

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of

the school:

3 % Asian

0 % American Ind@amlaska Native

1 % Black or African American

1 % Hispanic or Latino

0 % Native Hawaiian or Other Pacific Islander

92 % White
3 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education ishleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tHf8d2 - 2013 year: 3%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

6

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

(4) Total number of students in the schoo
of October 1

as 260

(5) Total transferred students in row (3)
divided by total students in row (4)

0.035

(6) Amount in row (5) multiplied by 100

7. English Language Learners (ELL) in the school5 %
13 Total number ELL
Number of non-English languages represented._ 7
Specify non-English languages: Albanian, Arabidingse (not Cantonese or Mandarin), Polish,
Spanish, Urdu, Vietnamese

8. Students eligible for free/reduced-priced meals:31 %

Total number students who qualify: 89

If this method is not an accurate estimate of #gnegntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.

NBRS 2014
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9. Students receiving special education services: 8 %

23 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

6 Autism 0 Orthopedic Impairment

0 Deafness 2 Other Health Impaired

0 Deaf-Blindness 9 Specific Learning Disability

1 Emotional Disturbance 3 Speech or Language Immeant

0 Hearing Impairment 0 Traumatic Brain Injury

2 Mental Retardation 0 Visual Impairment IncludBighdness
0 Multiple Disabilities 0 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 1

Classroom teachers 13

Resource teachers/specialists

e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

Paraprofessionals 2

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 22:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 97% 97% 96% 96% 97%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)

Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.

Yes No X

If yes, select the year in which your school reedithe award.
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PART Il - SUMMARY

Julia Bancroft's mission, like that of the Auburalfic Schools, is to educate and prepare studentbé
challenges and opportunities of a changing wo@dr Core Values are grounded in five beliefs: Gngga
safe and respectful environment; making studenteced decisions; maintaining high expectation;
remaining dedicated to continuous improvement;@ogiding equitable opportunities for all.

Julia Bancroft first opened its doors to the cldldof Auburn in September of 1926. Named for Julia
Frances Knowles Bancroft, a teacher who the AulBahool Committee described as, “A teacher with a
gentle, yet zealous spirit whose teaching awakéeedcholars,” the Julia Bancroft School has long-
committed to its students' success. Exemplifyirggldbliefs under which the school was founded, our
community continues its dedication to the childogéuburn providing them with a well-rounded
elementary education. The spirit of Ms. Bancne#s on in a school community committed to the sgsc
of every child entering through our doors.

Julia Bancroft School is located in the small sbbefrAuburn in Central Massachusetts. Having
approximately 285 third through fifth grade studeintattendance has allowed us to maintain a small
community learning environment where students ateed, differences are celebrated, and parents are
welcomed partners. This has led to a cohesive contynmvested in guiding all students to become
contributing members of society.

Each year we welcome new families and visitors fesound the state, country and world. Visitors and
new members of our community frequently commenhaw welcoming and friendly the staff is, as well as
noting the warm environment present throughoustieol. This speaks to the level of collaboratitat
reinforces our guiding principle: our students cdirs. In educating the whole child, we providadents
with opportunities to reach their full potential bseating a stimulating learning environment chiendzed

by quality curriculum and instruction.

We maintain traditions of Community Service LeagRrojects that have developed our students’ social
consciousness and civic duty by providing oppottesito realize the importance of ‘giving back.’eW
have supported many organizations, both locallyglabally, raising funds through donations, reading
incentives, volunteer work, and physical challen@as students are active contributors and emhtaee
joy of giving of themselves for the betterment tfers. Other traditions include, but are not limiite,
annual Community Reading Day, Literacy Night, Malight, C.A.R.E program, Jog-a-Thon, Inventors’
Fair, Student of the Month recognition, readingeimives, Turkey Trot, food drives, Festival of dugs,
concerts, and Parent Nights. Each of these egentsibutes to the positive atmosphere and valgitite
contributions of all of our diverse learners.

Julia Bancroft takes great pride in showing corgthprogress in closing achievement gaps in bottoour
income and high needs subgroups. Our strengtBHwagn over the past three years as we have worked
tirelessly to build a team of educators focusedalaboration and respect. Nothing exemplifies thiore
than our school pledge, “I believe, | will achieaad | will succeed.” This belief has been the ran
infused in our philosophy of ensuring every studenpecially those most in need, are surroundezhbigg
adults who are committed to doing whatever is resrgso guarantee they reach their highest potentia
Keeping this as our focus, we have refined theofisee Rtl model. Reflective practices have lediare
effective use of planned Intervention Blocks. Tugl continuous professional development, sharist) be
practices and focused PLC discussions, we havgrated consistent and meaningful differentiated
instruction. Together we have researched quadtiflenge activities to support our high achievasswell
as skill-specific targeted instruction. As a réswe have been able to target students at risiobmeeting
benchmark and then successfully supported therose ¢hose academic gaps.

Julia Bancroft is very proud to have earned “Lev8lchool” status for the past two years; prior to
Massachusetts’ leveling of schools, they were reguio meet Adequate Yearly Progress, as per e st
assessment. In the analysis of data, it is cledrtime spent creating our instructional focuseating
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school-wide teaching strategies, implementing @fferentiating instruction, scheduling uninterregt
learning blocks and providing fair, equitable suppave have been able to realize tremendous grawai
of our students.

Julia Bancroft is a stellar example of all that@npasses a National Blue Ribbon School. We exeynplif
our commitment to students, and with our stakehie|dake great pride as we have met each challeige
reliance, dedication, perseverance and succesgy Elviédd who enters Julia Bancroft has special anidue
gifts. It is our responsibility, regardless of kgmund, experiences or challenges that we reaety @hild
to help them realize their potential in buildingetter future.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

A. We consider the state assessment reflectieeiogchool’s dedication to instructional qualitynmreeting
the individual needs of every child at Julia Bafficrén accordance with the Massachusetts Depattifen
Elementary and Secondary Education, (MA DESE)tatlents are assessed on meeting grade level
Common Core State Standards as indicated by theddhssetts Comprehensive Assessment System
(MCAS). Students in grades three through fivetaséed in both English Language Arts (ELA) and
Mathematics. Grade four students are also adramnedtthe ELA Long Composition, which assesses
students’ skill in topic development, grammar, Bpg] vocabulary, and punctuation. In additioradg five
students are tested in Science, Technology anchEegng (STE). These mandated assessments are
administered annually in March (ELA) and May (M&ISTE). The results are reported to districtsanye
fall. Achievement on these assessments is sétlbygrthe MA DESE rating of student Performance leve
as follows: Advanced - students demonstrate a celmemsive and in-depth understanding of rigorous
subject matter and provide sophisticated solutiormplex problems (scoring 260-280); Proficient -
students demonstrate a solid understanding oferigilig subject matter and solve a wide variety of
problems (scoring 240-258); Needs Improvementdestts demonstrate a partial understanding of subje
matter and solve some simple problems (scoringZZ8): and Warning - students demonstrate a minimal
understanding of subject matter and do not solwplsi problems (scoring <220). The acceptable
performance levels are Proficient and Advanced.

Julia Bancroft has continuously met state requirgs® maintain the honor of Level 1 status by
continuously meeting benchmarks of Annual Yearlydeess, Student Growth Percentiles, and Progress
Performance Indexes. As an educational commueitlodted to all students, we continue our missfon o
providing every student a rigorous engaging higaligueducation.

B. A number of positive performance trends hawéased in our student data, with results demoriagat
substantial improvements across all grade levasighlight this forward progress, several examplidis
be shared. From 2009 to 2013, grade three EnigéisQuage Arts saw a 27% increase in the number of
students scoring Advanced or Proficient within Bligh Needs population, with a 28.5% increase being
realized by our fourth graders in that same culuituarea and subgroup. Likewise, our grade thime L
Income subgroup realized a 24% increase duringsdrae period, with their fourth grade counterparts
realizing an impressive 30% increase. While naudsstantial, grade five earned a 10% increadeein t
percent of students scoring Advanced or Proficmtiiin the High Needs subgroup and a 7% increasa fr
our students designated as low income. Similaabietgrowth was also achieved in mathematics
throughout that four year span. From 2009 to 2@tdde three students attained a 46% increagein t
number of students scoring Advanced or Proficiemnhfboth the High Needs and Low Income subgroups,
and even more impressively, 83% of these studeats Rroficient or Advanced 2012-2013. Finally,dgra
five students scoring Advanced or Proficient inseshby 35% within the High Needs subgroup, witl@%?2
overall increase being realized by our Low Incorapipation. At each grade level, significant
improvements have been based on a number of factors

Data analysis has become a routine and embeddetitpran our approach to influencing improved sttde
learning. Teachers regularly meet to look at stu@erk in concert with using both formative and
summative assessment data to design and redesggm#eand to formulate a plan for the daily intetiom
block. Each grade has a daily 30 minute intereentilock designed to provide targeted, small group
remediation and extension activities in both ELA &ath. The school schedule has been designed and
redesigned to efficiently and effectively constrigeirning blocks for each child. Additional atientto
scheduling has allowed for the highly effective ngsupport staff (reading specialist, special edion

staff and math support staff).
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2. Using Assessment Results:

A. Julia Bancroft is student-centered and dateedrifrom the first day of school until the last.e\elieve
the utilization of student assessment data islalmmlative effort that involves the administratignade
level teams, individual teachers, support staff] parents. Using formative and summative tools, we
continuously analyze student performance datagarerthe progress of every child. Meeting formathg
informally to discuss progress throughout the ygan ongoing practice which has led to the tramsébion
of instructional practices utilized throughout 8ahool. This concerted effort has increased studen
achievement at Julia Bancroft and, as such, cosedita close achievement gaps.

The first staff meeting of each year is dedicatethé analysis of state MCAS results. Data isgtjsegated
to determine successes made school-wide, at geadk by teacher, and within both the aggregate and
subgroup populations. Overall trends, patternd,gaps are identified in each content area to ohier
strengths and areas upon which to improve. THdgnmation is the catalyst in the development of the
School’s Instructional Focus. Further analysisest gluestions at each grade level lends to théifidation
of standards commonly missed. Information isz4ili in developing “Team Student Learning Goals” to
ensure specific learning opportunities are proviaestrengthen identified skills. Moreover, eachcteer,
after thoughtful reflection, writes a “Professiofaibctice Goal” to focus their efforts on an areareas
they have identified requiring refinement. Didtficrmative and summative assessments are vithl tesed
to drive instruction throughout the year. Thosdude Trimester Math Benchmarks, Writing Promptsegiv
two times, Monthly ORQs, Core Curriculum Assessmeand specific to grade three, include Dynamic
Indicators of Basic Early Literacy Skills (DIBEL8)ven three times and the Developmental Reading
Assessment2 (DRA 2) given two times. They marketds’ progress toward grade level proficiency goal
all of which are closely monitored. Using theseadaints throughout the year provides teachers théh
necessary information to make informed studenteredtdecisions around instruction.

As teachers meet during weekly PLCs, at staff mgstiand at ongoing data meetings, discussions
regarding student success, progress monitoringbasipractices are shared. Utilizing the Rtl fdgriger

1 Instruction and supplemental materials are restbvadjusted and refined. Tier 2 Intervention gkilups
are developed, support staff are identified and thglementation ensues. Responding to needs loased
data results in a strengthened and supportive agadellture. Using slates, exit slips, or dip-stnck
progress is monitored daily to ensure effectivemdgsstruction.

B. We believe that ongoing communication with pésestudents and the community is critically intpot
to ensure student success. Curriculum Nights geoparents with information about standards,
expectations and grading. Formal conferencesciiedsiled in the fall and on an “as needed” basis to
inform parents of their children’s progress. Omgpcommunication to parents and students is evident
through weekly graded assignments, agendas, updafesites, emails, weekly evaluations, monthly
community newsletters and Principal One Calls.drstare sent following district assessments expigin
students' progress toward meeting identified keagdards. Using these assessment results, we artoabl
communicate progress, provide suggestions, antregéesuccesses.

3. Sharing Lessons Learned:

The faculty at Julia Bancroft prides itself on lgeam inclusive culture that is committed to engyitime
success of every child. Nothing says this belientthe quote that greets all visitors enteringttbet
office, “Our Teachers are a Team of Dedicated Rsifmals Here to Help all Students at Julia Bancrof
School Reach their Fullest Potential!”

Our teachers collaborate throughout the year, spaffective practices and innovative approaches to
improve teaching and learning throughout the sch&oich collaborations result in the creation afigal
and horizontal lessons that both differentiaterleay experiences and expand students’ learning
opportunities. These co-taught experiences havedad hands-on science labs, peer writing buddlass
performances, and content technology presentatidoe formally, our Reading Specialist and Math €loa
have shared literacy and math centers designquktifieally correlate to the curriculum and provide
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teachers with hands-on materials to support antiectye all students. Additionally, a cross-distpetnel of
guidance counselors and special educators was ged\ve increase teachers’ understanding of the
Educational Support Team process, focused on acoo@mmons vs. modifications and the IEP qualificatio
process.

Working with the District’s Director of Teachingehrning and Curriculum and administrators,
representatives from each grade level serve aslazatars on the ELA, Math, Science or Social Studie
Committees to ensure consistency and alignmetiteo€ore curriculum materials to the Common CoréeSta
Standards. These representatives are instrumergiaating formative and summative assessments,
District benchmarks, and pacing charts used iscibols. Committee members assume the responsiilit
the dissemination of information, materials andigiens made, strengthening consistency in all @istr
classrooms.

Teachers share successful instructional stratbégisgrving as presenters at the annual multi-didtfarch
“Menu” Professional Development Day. Digital Stdrglling is a presentation coordinated by one of the
Julia Bancroft teachers giving attendees a highiyivating strategy to use when teaching writingntgage
even the most reluctant writers. Another teachgnesentation focuses on creating formative assegsme
using the ‘Socrative’ iPad application. This annexnt encourages teacher leaders and demongdtrates
District's commitment to ongoing professional growt

The Principal incorporates successful practicestshfrom colleagues across the state through dtiemal
Institute of School Leadership, as well as doctooairsework. Working with administrative colleague
across the District, organized professional devalam of vertical and horizontal teams has increased
collaboration and alignment of curriculum througtitferentiated Instruction, Intervention, and Pisdmnal
Learning Communities.

4. Engaging Families and Community:

Julia Bancroft strives to build a welcoming comnynvhere all stakeholders work collaboratively todg
and support our students in reaching their fupegéntial. We begin forming bonds at our annualdMae
Back Ice Cream Social. Our staff realizes thecaiitmportance of engaging parents by developimd) a
maintaining a strong rapport throughout the year.

Parents serve as volunteers in many capacitieppgtipg our students in class as well as othert$agieour
educational program. Parents lead small literaguoeps, make math games and volunteer in oumibra
They prepare special projects and facilitate grdispussions during particular activities.

We provide many events throughout the year in #ortedb continually strengthen our home-school
connection. Each year staff, parents and studdtesd our Literacy Night partaking in educatiogames,
hands-on activities, writing poetry and swappinghs Many community members are invited in as &ue
readers’ during the annual Community Reading Dhagyiag their favorite piece of literature and makin
real world connections with our students. Scho@erdommunity reading incentives that integrate eatnt
the arts, and trivia are scheduled during the y€an District-wide Math Night is an exciting eveot
students and parents to share in math games autiiegthat reinforce math skills, build mathencati
competency, and strengthen us as a community.

Finding innovative ways to support our diverse papon has led to multiple partnerships throughbet
community. Working with Auburn Youth and Family Siees, a local social service agency, along with th
“JB Galaxy Program,” students have a safe plagotafter school to complete homework and develop
friendships. Our School Council serves as an adyigaup for the principal and consists of teachers
parents and community members. Our local Police,ahd Sheriff's Departments work with studentd an
families through the Officer Phil program, C.A.Rogram, Internet and Cyber Bullying Preventioing F
Prevention & Safe Trailers, poster contests anitsvie the school.

Presentations are scheduled for incoming secortegrarents fostering relationships prior to argvat the
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Julia Bancroft School for third grade. A Grade @MCAS Parent Informational Session is held to
familiarize parents with upcoming state assessmastgell as to provide strategies to embrace r@eho
assist in preparing their children for their "firg¢st. We include a Title One Parent Sessiorxpbaen to
parents the services being offered and supportsded and available to their children.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

Students at the Julia Bancroft School are immeirsedcurriculum that is anchored in the Distridbsus on
the three Rs: rigor, relevance and relationshtigs.dligned with the Common Core State Standandss
based in research and best or promising practiiéferentiation undergirds the delivery of this daulum,
ensuring success for all learners. Employing alugign model supported through co-teaching allowrs o
students on |.E.P.s to be supported in the regulacation classrooms while accessing the general
curriculum. In addition, data-driven decision maknesults in thoughtful, targeted assistance adhass
spectrum of learners, from our most struggling etusl to our highest performing.

Students at Julia Bancroft receive 2-2.5 hoursrafliEh Language Arts instruction daily. Houghtorfflti
is the core program but is supplemented with setapf materials including Reading A-Z, leveleddess,
the QAR program, Time for Kids, Read Naturally, amadious trade books, both fiction and non-fictiom.
addition, support materials such as Soar to Suctegs@, Words their Way, and Great Leaps are alibgl
to ensure differentiation and targeted assistaviaeabulary, fluency and comprehension are alwags th
main focus, with reading instruction being extenttedugh all content areas. Writing is also talagross
the curriculum with a focus on the six analytigaits of writing through the Houghton Mifflin progm as
well as the Write Traits Program. Research skittsdirectly taught using the 1IM method which eresur
that our students learn how to pose questionsclsdar answers, judge sources, synthesize infoomatnd
cite sources. Research opportunities are embedulesisaall content areas.

Students receive a minimum of 75 minutes of maskruction per day. The core program has been
Everyday Mathematics but is currently being modifasd supplemented in order to address the Common
Core State Standards. Mastering Math Facts, then@@onCore Coach, Ten Mark, and teacher-created
Understanding by Design (UbD) units are examplab@kupplemental materials being employed. A gtron
focus on problem solving as it relates to the edayyapplication of mathematics is retained as ach
address the strands of number and operations gabraic thinking, measurement and data, geometdy, a
at grade five, the number system strand. In additbar math curriculum emphasizes the standards for
mathematical practice ensuring students developéhgeverance, reasoning, and skills needed for the
increasing complexity of math across the grades.

Science instructional time is 30 minutes dailyradg 3 and 45 minutes daily at grades 4 and 5s&e#s
currently the core program with units at every gréebel being supplemented with the Engineering is
Elementary kits ensuring an emphasis on inquiry@otlem solving through a hands-on approach.

Social Studies instructional time varies by grageel similar to science. The Harcourt series isaaoue
program with supplemental resources such as thle, dassachusetts, at grade 3. The integration tf bo
fiction and non-fiction text allows both the socétiidies standards as well as the literacy stasdarde
met.

Students participate in one “special” (art, musiploysical education) daily for 45 minutes. Thesgicula
areas have clearly defined units of study withraegrative approach, whenever possible. Extensibns
these “specials” occur during lunch time exposgity students as well as evening concerts, artshand
dance demonstrations.

A social/emotional curriculum is also offered a thulia Bancroft School through the Steps to Respec
program and our Positive Behavior Interventions 8ogport (PBIS) program. Community Assistance
Resource Education (CARE), a curricula offeredraalg 5 students by community resource staff inalydi
police, Auburn Youth and Family Services, and fghool students, is focused on decision makingsskil
and resiliency for our students soon to enter thealescent years. Each of these programs includes
sequential units of study but each is closely &ito the other.
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Technology is integrated through all content axgits specific skill mastery being articulated byde
level in our district curriculum documents. Teachkave easy access to Epson BrightLinks boards,
document cameras, laptop carts, iPad carts, anakistance of the Director of Technology who sugpo
classroom instruction through a coaching model.

2. Reading/English:

Julia Bancroft's reading program aligns with thedgiachusetts Curriculum Framework for English
Language Arts and Literacy. Teachers use the HouagMifflin program as the core program but ensure a
differentiated, balanced and engaging literacy mogby supplementing the core with a variety didical
and non-fictional trade books, various types oftpo@nd other media sources. At the intermedisa€ees
(3-5), teachers continue to solidify students’ fdatonal skills (phonemic awareness, phonetics, and
fluency); however, the greater focus now is on bodary development and reading comprehension.
Vocabulary instruction includes learning about nmmipgical features but also includes making explici
connections to other words and fosters the praoficsing a thesaurus.

Reading comprehension strategies are explicitightithrough the use of mentor texts, practice idegl
using the anthology or leveled readers, and uletgaindependently applied in personal choice negdi
selections or literature groups. Instruction inelsid strong emphasis on close reading of textraend t
synthesizing of multiple texts. In addition, Blo@riaxonomy has been a specific focus for the disdrid
Julia Bancroft grade level teams have worked coliatively to ensure that assignments and gradé leve
assessments are rigorous and extend thinking blellend the rote and literal levels.

The reading block includes whole group instrucfiiowed by small group guided instruction and ice
Students are flexibly grouped through the ongomaj\ssis of student’s daily work and formative
assessments. The Dynamic Indicators of Basic E#dyacy Skills (D.1.B.E.L.S) is administered three
times a year with students who fall below the bematk being progressed monitored. The Developmental
Reading Assessment 2 (DRA2) is administered ingBadt Julia Bancroft twice a year with a mid-yesar
assessment for those students who had not madkrbaricpreviously. In grades 4 and 5 students who
were not on track with the DRA2 benchmarks contittube assessed. Struggling students receive ¢arget
interventions in identified areas of need whethéeidecoding, fluency, vocabulary and/or compresioen
These interventions vary in intensity and frequelnaged on the data and continued progress morgtorin
Lexia, Read Naturally, and Soar to Success are sxaraples of the research-based interventions giedvi
for struggling readers. Julia Bancroft staff wodtlaboratively to ensure that every student recethe
supports they need to be successful-failure ismaveption. Enrichment opportunities are also pled

and students enjoy book clubs, blogging about haakependent research and creative writing preject

3. Mathematics:

At Julia Bancroft, we believe that building matheite understanding and the capacity to problemesol
are critical skills students must have to be swsfoésitizens and lifelong learners. Using the Qaon
Core State Standards as our guide, the Distdore programming has been tailored to differentiate
delivery of instruction.

Our approach to mathematics begins and ends vathrhlysis of data. We carefully review formatinel a
summative assessments, provide constructive fekdaad make instructional decisions designed torens
student success. Conversations surrounding leaamddpest practices lead to the determination of ou
school’s Math Instructional Focus, with key problsaiving strategies providing common language and
approaches across every classroom.

Instructional methods vary and integrate hands-anipulatives, visuals, and the use of technologg on
daily basis. During the math block, fact fluensypracticed daily through Rocket Math Mastery. |dsin
Bright Links technology, an interactive whole grdapson using the Everyday Math program is intreduc
After modeling expectations, flexible groups arenfed where students receive small group instructiah
practice. These groups are facilitated by clagartachers, special education teachers, math
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paraprofessionals, and instructional assistaritef athom work collaboratively in the best intereét
students, sharing lesson plans and data in orgeefmare the level of instruction needed. Adapl#sgons
using manipulatives, VersaTiles, interactive iPpgligations, Socrative, IXL, and Ten Marks, matksrare
tailored to meet the individual needs of studentsta challenge our high achievers. In additiaitical
problem solving skills are incorporated through dady Math Message, Problem of the Day, Open
Response Questions, and supplementary materibis.s¥engthens students’ ability to use written
expression to explain mathematical processes threuiglence that supports the algorithms utilized.

Through ongoing formative assessments, we haveegkfhur Rtl Tier 2 Instruction during daily
intervention periods by carefully grouping studeotsexplicit skill practice. We are able to momito
students’ acquisition of skills and provide immediteedback in a consistent manner. This has szbint
greater overall student achievement being reabzedery grade level, along with individual student
success. We further support our diverse learniqpuiadion by offering morning Booster Groups, after
school clubs, Math Night events and additional mialie all of which are intended to ensure our stud’
continued growth; each contributes to a positiveuce in the development of mathematical thinking.

4. Additional Curriculum Area:

Developing a strong cohesive science program igiead component of the elementary experience. As
Science for Americans points out, a good scienceattbn helps students, “to develop the understaysdi
and habits of mind they need to become compassidnahan beings able to think for themselves and to
face life head on. It should equip them also tdipaate thoughtfully with fellow citizens in buildg and
protecting a society that is open, decent, and.vitat Julia Bancroft, we continue to refine the
implementation of our hands-on science instructipnagram.

Using an integrated science approach, we creatét@dmmedia hands-on units of study at each gradellev
As a District, we have done this by creating statielased lessons that address all domains ofcecikie
science, physical science, earth science and tlEynoOne example that demonstrates this philogagh
our work with the Broad Meadow Brook Conservatiod &Vildlife Sanctuary. Students learn the
importance and functions of plant life as they fidhg dissect flowers. Science is brought to lifedugh
presentations and experiments conducted in our/staice lab. Visitors have been invited into our
classrooms to create experiences that developrggideriosity while making real world connections.
Such experiences have focused on chemical chagqgesyiments involving electricity, and building
instruments to model sound.

Using informational text, Time for Kids magazinB8S Learning Media, Study Jams, Interactive Lessons
through SMART Exchange, National Geographic, Engjiimg Is Elementary kits, discussion and
investigative learning, we build a student- cerdexavironment where discovery and innovation is
encouraged. Integrating writing into our scienceiculum through interactive notebooks helps stusten
bridge conceptual understanding through connectlmtsassist in constructing meaning. The scientifi
method is emphasized as students generate questieate concept webs, develop 2-column notes and
summarize findings into organized pieces of writing

Technology and Engineering concepts focus on hovs tare used to solve problems and the importafhice o
prototype development. Deepening students’ knovdedesources such as the Bright Links Interactive
Board, Discovery education, and web quests extermtests’ understanding as they evaluate and radesig
projects. Using Design Squad Challenges, the Baliecroft team promotes innovative critical thinketso

are prepared to positively impact the future asrmed, scientifically-literate students. AweSTEM
activities, created in conjunction with the Bostience Museum, have equipped students with a
comprehensive understanding of science concepta dadire for knowledge that will reach far beyond
their school years.
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5. Instructional Methods:

As with many schools, Julia Bancroft's studentsehawariety of diverse needs and learning sty\és.
believe that it is incumbent upon us to find a wayeach each child, as one lesson does not stadlents.
Our teachers, math paraprofessionals, specidhstsyctional assistants and administrator undedstand
have embraced this challenge as we address stusieaigjths and needs. Our staff has dedicatedimyse
as well as PLC time to discuss methodologies, nadgsesind best practices, ensuring that high levkels
student achievement will continue.

Beginning each school year we assess student€ntwability through a variety of tests. Using MCA&a,
D.I.B.E.L.S., DRA, writing prompts, and District theassessments, we are able to provide additional
support through small group instruction focusedtaents who are below benchmark or at risk.
Instruction is provided by the Reading Speciatipgcial education staff, Title | paraprofessional o
instructional assistants. Through careful analgtdata from these beginning-of-year tests, ongoin
formative assessments, and planned benchmarkingrenable to tailor our instruction within flexible
student groupings.

Julia Bancroft's teachers understand that providiffgrent modes of instruction is critical to sands as
they acquire the necessary content, conceptsegieatand skills. As such, teachers effectiveiggrate
Bright Links interactive technology, laptops, iPagt&l computer stations to engage, remediate and
challenge students. Teachers differentiate instnuén all content areas through careful planning,
reflection of needs, and research of best practitbdese educational opportunities are differeatian a
number of ways. Guided reading, utilizing textstadents’ instructional levels, is a strategy eyet
daily. Vocabulary development and targeted aatisito strengthen comprehension skills are incareadr
into lessons across all curriculum areas. Theofisganipulatives, charts, study guides, refereheets and
graphic organizers help to support all learnetbeit current levels of proficiency. Embracinga c
teaching inclusionary model, teacher teams, supgday highly qualified paraprofessionals, effediive
reduce the teacher to student ratio, allowing forarfocused differentiation that addresses stutdents
strengths and challenges alike. And finally, esifili modeling aloud thinking, a best practice & is
regularly practiced.

Continuously reevaluating each student’s progresdd to further student-centered decisions. Rafteon
practices, revisiting team as well as individuahlgpinformed decisions are made to ensure corttinue
growth. These unified efforts demonstrate our amgeommitment to excellence and continuous
improvement.

6. Professional Development:

The Auburn Public School District prides itself loging a learning organization with a strong comraitin
to continuous improvement for all. The Julia Bafficteam embodies this commitment. Professional
development is structured around District goaldding goals and individual goals, all driven byeth
analysis of data. Based in current research ondpiglty professional development, our professional
development is sustained over time and supportedgh a job-embedded approach.

Julia Bancroft has had a consistent focus on Resptnintervention (Rtl) and differentiating insttion.
Professional development occurs through Distriselirainings, but also at the school level through
coaching and the creation of Professional Lear@iaghmunities (PLCs). Team SMART goals and
individual professional growth goals drive this wor

The Principal meets in August with each teachelidouss professional learning goals for the yeaoking
at data and discussing past observations inforenditiection of the year’s study. Book study is dasi as
well as work with district coaches, such as thehneatach or literacy specialist, or, in some casetside
coaches such as with the co-teaching training otiyrenderway.
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In addition, new teachers are provided with addalsupport through an assigned mentor and an
accompanying first year teacher course. Peer obsensg are critical for all teachers but are manidat
twice a year for new teachers. The mentors alserubshem and provide feedback on two other ocnasio

Both State and local data indicate that our cordegptofessional development focused on Rtl and
differentiated instruction has resulted in betteticomes for students. Co-teaching training andluoa,
along with the State mandated course in Sheltengdidh Immersion, is allowing staff to build their
capacity to address the needs of diverse learners.

Due to the expansion of technology, Julia Banastatf has eagerly sought out relevant professional
development. Training has been provided by constsltsuch as Ed Tech Teacher and then supported in
classrooms by our Director of Technology, thus engusustained and job-embedded professional
development. This high quality professional develept has allowed teachers to embrace tools thaosup
and engage a myriad of learning styles.

Continuous improvement through building the capyaafteducators requires opportunities for teackers
interact and collaborate with one another. TheaJBéncroft Principal assists teachers in theirtmaand
fosters conversations about student work; as dtygemuine communities of practice have emergedravh
colleagues engage in inquiry, reflection and thaborative examination of teaching and learning.

7. School Leadership

The leadership philosophy of the Julia Bancroftdtlis grounded in the belief that there is greptawer
in the work of a team than that of any individuAlny successful team works with a singular goahind:
the cooperation of all team members, a willingrtessontribute openly and honestly, and a willingnes
embrace new opportunities and challenges. TheiPahat Julia Bancroft has established a climias t
encourages and requires teamwork at all levels, thvé entire team focused on students and their
achievement.

Teacher representatives at each grade level sesehaol liaisons on District level curriculum tesato
ensure the consistent implementation of identikey standards in all content areas. Consistent
implementation of the core curriculum has a positmpact on the success of all students. Like her
colleagues across the District, the principal Inéegrated a process for routine analysis of studatat.
With data teams at each grade level, includingiapapea teachers, analysis of student data isinggthe
goal being to provide targeted remediation andresiom activities to identified students. While leglthe
Principal, she is just one member of these powesfurins within which all members contribute in
determining what is best for students.

Professional Learning Communities (PLCs) have becamintegral component of the Julia Bancroft
School. Teacher-led weekly meetings focus on loglkit student work, developing lesson plans, and
sharing best practices, including how to furtheplement the use of technology into classroom practi
The creation of PLCs has empowered teachers teeimfle student outcomes within their own classrooms
and in that of their colleagues.

The Positive Behavior Interventions and SupporB$Pteam is led by the guidance counselor. Tdasr,
which includes classroom and special area teacler&s to support a positive school environment
providing intervention supports to students withiaband emotional challenges. We believe studehts
feel safe and supported in school will better resiim the academic challenges presented to them.

The Educational Support Team is comprised of théamece counselor, a special educator, the reading
specialist, the school psychologist, the princgrad a classroom teacher. This team works to peovid
guidance and recommendations to classroom teafdresguggling students using the Response to
Intervention (RTI) model. The work of this teanterried out in daily intervention blocks at eachdg
level, providing targeted instruction for everydgut.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math

All Students Tested/Grad: 3

Publisher; Measured Progress

Test: Massachusetts Comprehensive
Assessment System

Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

May

May

May

May

May

SCHOOL SCORES*

% Proficient plus % Advanceq 88

90

73

70

63

% Advanced

53

42

14

24

25

Number of students tested

89

81

78

83

80

Percent of total students testgd

100

100

100

100

99

Number of students tested wi
alternative assessment

H

% of students tested with
alternative assessment

1

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced 84

82

53

57

50

% Advanced

40

27

12

14

25

Number of students tested

25

22

17

21

16

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested
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7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanceq 89 90 71 68 64
% Advanced 56 42 17 27 25
Number of students tested 82 81 65 71 69

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: High Needs

Students

% Proficient plus % Advanced 81 85 58 43 36
% Advanced 34 27 8 10 16
Number of students tested 32 26 24 30 25

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: The high needs group is an unduplicated countlatadlents in a school or district belonging to at
least one of the following individual subgroupsidsints with disabilities, English language learrfetd.)
and former ELL students, or low income studentgji@@e for free/reduced price school lunch).
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STATE CRITERION--REFERENCED TESTS

Subject: Math

All Students Tested/Gradt: 4
Publisher: Measured Progress

Test: Massachusetts Comprehensive
Assessment System

Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

May

May

May

May

May

SCHOOL SCORES*

% Proficient plus % Advanced 60

61

38

50

47

% Advanced

18

14

13

15

11

Number of students tested

84

83

85

78

89

Percent of total students tested

100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

0

% of students tested with
alternative assessment

0

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced 62

39

33

36

31

% Advanced

4

11

12

Number of students tested

24

23

18

17

19

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced
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% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 60 62 39 46 47
% Advanced 18 14 15 14 11
Number of students tested 84 69 74 65 81

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: High Needs

Students

% Proficient plus % Advanced 59 45 21 36 30
% Advanced 7 10 7 8 5
Number of students tested 29 31 29 25 20

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: The high needs group is an unduplicated countlgtadlents in a school or district belonging to at
least one of the following individual subgroupsidsgints with disabilities, English language leari{gtd )
and former ELL students, or low income studentigjif@k for free/reduced price school lunch).
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STATE CRITERION--REFERENCED TESTS

Subject: Math

All Students Tested/Gradt. 5
Publisher: Measured Progress

Test: Massachusetts Comprehensive
Assessment System

Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

May

May

May

May

May

SCHOOL SCORES*

% Proficient plus % Advanced 72

62

66

62

45

% Advanced

27

35

27

26

14

Number of students tested

85

89

82

91

78

Percent of total students tested

100

100

99

100

100

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced 67

57

40

42

31

% Advanced

15

25

10

13

Number of students tested

27

28

20

24

19

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced
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% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 69 60 68 65 43
% Advanced 28 36 23 28 13
Number of students tested 71 76 69 75 71

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: High Needs

Students

% Proficient plus % Advanced 70 46 38 41 27
% Advanced 17 19 10 12 4
Number of students tested 30 37 29 24 26

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: The high needs group is an unduplicated countlgtadlents in a school or district belonging to at
least one of the following individual subgroupsidsgnts with disabilities, English language learr{gtd )
and former ELL students, or low income studentigjif@k for free/reduced price school lunch).
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA

All Students Tested/Gradt: 3

Publisher: Measured Progress

Test: Massachusetts Comprehensive
Assessment System

Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Proficient plus % Advanced 78

80

74

62

53

% Advanced

18

23

14

8

13

Number of students tested

89

81

78

83

80

Percent of total students tested

100

100

100

100

99

Number of students tested wi
alternative assessment

H

% of students tested with
alternative assessment

1

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced 64

64

71

43

37

% Advanced

20

14

12

14

Number of students tested

25

22

17

21

16

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced
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% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 80 80 75 64 54
% Advanced 20 23 15 10 12
Number of students tested 82 81 65 71 69

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: High Needs

Students

% Proficient plus % Advanced 57 61 58 37 28
% Advanced 19 15 8 10 4
Number of students tested 32 26 24 30 25

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: The high needs group is an unduplicated countlgtadlents in a school or district belonging to at
least one of the following individual subgroupsidsgints with disabilities, English language leari{gtd )
and former ELL students, or low income studentigjif@k for free/reduced price school lunch).
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA

All Students Tested/Gradt: 4
Publisher: Measured Progress

Test: Massachusetts Comprehensive
Assessment System

Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Proficient plus % Advanced

63

62

42

56

56

% Advanced

14

13

4

15

6

Number of students tested

84

83

85

78

88

Percent of total students tested

100

100

99

100

99

Number of students tested witt0

alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

55

56

28

24

21

% Advanced

17

13

Number of students tested

24

23

18

17

19

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced
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% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 63 62 43 55 56
% Advanced 14 16 4 12 6
Number of students tested 84 69 74 65 80

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: High Needs

Students

% Proficient plus % Advanced 48 49 17 24 20
% Advanced 14 10 0 4 0
Number of students tested 29 31 29 25 20

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: The high needs group is an unduplicated countlgtadlents in a school or district belonging to at
least one of the following individual subgroupsidsgnts with disabilities, English language learr{gtd )
and former ELL students, or low income studentigjif@k for free/reduced price school lunch).
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA

All Students Tested/Gradt. 5
Publisher: Measured Progress

Test: Massachusetts Comprehensive
Assessment System

Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Proficient plus % Advanced 73

59

75

74

67

% Advanced

14

8

16

24

12

Number of students tested

84

89

82

92

78

Percent of total students tested

99

100

99

100

100

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced 59

50

50

52

58

% Advanced

7

11

Number of students tested

27

28

20

25

19

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced
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% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 70 59 73 72 65
% Advanced 16 9 14 23 11
Number of students tested 70 76 69 75 71

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: High Needs

Students

% Proficient plus % Advanced 57 38 48 52 50
% Advanced 7 8 0 8 4
Number of students tested 30 37 29 25 26

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: The high needs group is an unduplicated countlgtadlents in a school or district belonging to at
least one of the following individual subgroupsidsgints with disabilities, English language leari{gtd )
and former ELL students, or low income studentigjif@k for free/reduced price school lunch).
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